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ABSTRACT
This study was aimed at generating the empirical data on the effectiveness differ-
ence between Adlerian Group Play Counseling (AGPC) intervention and classi-
cal guidance service in improving interpersonal attractiveness based on the social
relationship profile. This study was categorized as an experimental study with
factorial design. The sample of this study comprised the fifth-grade students of
Sukasenang Elementary School and Cihaurgeulis Elementary School. Interper-
sonal attractiveness questionnaire and sociometry emerged as the instruments of
this study. The data were analyzed by using two-way analysis of variance. The
result of this study demonstrated that AGPC intervention was more effective
than the classroom guidance activity in improving all interpersonal attractiveness
categories. The school counselor may utilize the result of this study as an alterna-
tive strategy to improve students’ interpersonal attractiveness.
Keywords:Adlerian group play counseling, interpersonal attractiveness, classroom
guidance activity
ABSTRAK
Studi bertujuan untuk menghasilkan data empirik mengenai perbedaan
keefektifan antara intervensi Adlerian Group Play Counseling (AGPC) dan
layanan bimbingan klasikal dalam meningkatkan daya tarik interpersonal
berdasarkan profil hubungan sosial. Studi menggunakan desain penelitian
factorial design experimental. Sampel penelitian adalah seluruh siswa kelas
V Sekolah Dasar Sukasenang dan Sekolah Dasar Cihaurgeulis. Instrumen
penelitian yang digunakan adalah angket daya tarik interpersonal dan
sosiometri. Teknik analisis data menggunakan analisis variansi dua arah.
Hasil penelitian menunjukkan intervensi Adlerian Group Play Counseling
lebih efektif meningkatkan daya tarik interpersonal dibandingkan layanan
bimbingan klasikal. Hasil studi dapat digunakan oleh konselor sekolah
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Kata kunci: adlerian group play counseling, daya tarik 
interpersonal, bimbingan klasikal
INTRODUCTION
Children’ social development is one of the aspects that
need teachers and parents’ attention. The children social
developmental task during the period I (9-14 years old) is
to learn to socialize and to work in a peer group (Hurlock,
2004; Sumantri & Syaodih, 2006). Social development is
essential for the children’ whole development. It affects
the learning activeness (Santrock, 2007), children self-ad-
justment (Hurlock, 2004), and trust on the others (Sujiono,
2013). Moreover, it triggers social characters (Yusuf, 2009),
establishes self-reflection (Sunarto & Hartono, 2006), self-
concept (Santrock, 2007), responsible personality, au-
tonomy, satisfied social needs, and ease of success achieve-
ment (Carnegie, 2006).
The excellent social development of children is directly
in line with their friendship relation. Every good friendship
relation contains a good interpersonal attractiveness. Inter-
personal attractiveness itself plays a pivotal role in the chil-
dren’ social development (Dewi, 2013). Faturrahman
(2006) and Montoya and Horton (2014) stated that at-
tractiveness is one of the bases of social relationship.
In this study, the result of the preliminary study which
was attained by using sociometry, interviews, and obser-
vations towards some teachers and students of the
Sukasenang Elementary School and Cihargeulis Elemen-
tary School indicated that some students did not possess
interpersonal attractiveness. Without other people’ assis-
tance, children cannot develop and interact with their sur-
roundings. It demands the elementary school counselor to
provide a service that attempts to assist the students in
improving their interpersonal attractiveness.
Adlerian Group Play Counseling (AGPC) is one of the
approaches of the guidance and counseling which is con-
sidered as a perfect approach for improving children’ in-
terpersonal attractiveness. Through this approach, they can
develop their social interest and socialize with their peers.
In line with this statement, Danger (2003) points out that
the group play therapy has been related to the improve-
ment of social acceptance. A child, who is assumed to
have a good social acceptance, possesses proximity and
familiarity with his/her surrounding that affects on the in-
terpersonal attractiveness (Berscheid & Walster, 1978).
Unlike the AGPC, classroom guidance activity is an
easier service with a shorter period and may guide many
students at once in a meeting. The success of this activity
does not only rely on the counselor but also on the stu-
dents’ condition (Rismawati, 2015) Therefore, if the at-
mosphere during the activity is less conducive, the result
will not be optimum (Prahardika, 2014).
This study aims to find out the effectiveness differences
between AGPC and classroom guidance activity to improve
the elementary school students’ interpersonal attractive-
ness. The interpersonal attractiveness is one of the aspects
that support the quality of the interpersonal relationship.
The elementary school counselor may take the result of
this study as the strategy to improve the students’ inter-
personal attractiveness.
METHODOLOGY
This study was classified as an experimental study by
utilizing a factorial design. The subject of this study con-
sisted of seventy-two students of grade X at SMA Negeri 4
Bandung. The sample was taken by using a purposive sam-
pling technique. This study employed the interpersonal
attractiveness questionnaire, sociometry, observation guide,
and interview guide to collect the data. In addition, this
study used two-way ANOVA to analyze the data.
RESULTS AND DISCUSSION
Grounded on the data analysis, the post-intervention
data demonstrated that there was a different level of inter-
personal attractiveness. However, that interpersonal attrac-
tiveness was not affected by the social relationship. In other
words, there was no interaction between the types of the
intervention and the social relationship. Compared to the
classroom guidance activity, AGPC intervention was more
effective in improving all categories of interpersonal at-
tractiveness namely popular sociometry group, neglected,
controversial, and rejected. Table 1 provided the statistic
description, and Table 2 denoted the result of Two-Way
ANOVA analysis.
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Table 1
Descriptive Statistics of Interpersonal Attractiveness
AGPC may assist the students in improving the inter-
personal attractiveness through a dialog and game. Ac-
cording to Bevins (in Danger, 2003), the game process
demands the children learn to accept and to be accepted
by other people. Accordingly, the popular and the contro-
versial children will understand more about the isolated
children, and vice versa. This process leads the popular
and controversial children to select the neglected and re-
jected children.The neglected and rejected ones including
the popular and controversial children will choose each
other. It is in line with a statement stating that AGPC gen-
erates mutual relationships between two or more counse-
lees and the counselors (Landreth, 2012; Sweeney, Baggerly,
& Ray, 2014).
In general, AGPC in this study aims to compensate a
deficient interpersonal attractiveness to construct a posi-
tive-managed interpersonal attractiveness. Specifically,
AGPC attempts to grow trust, awareness, identity, sense
of universality, self-esteem, social skill, honesty, value
modification, conflict resolution, wise choice-making, re-
sponsibility, and to change a specific behavior (Kottman,
2001; Corey in Sweeney, Baggerly, & Ray, 2014).
Table 2
Tests of Between-Subjects Effects: Interpersonal Attractiveness Level
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The stages of AGPC were as follow: establishing a rela-
tionship, exploring children’ problem, assisting children to
understand their lifestyle, clarifying the values that will be
internalized, and patenting the internalized values (Corey,
Corey, & Corey, 2008). The result of the study on the AGPC
conducted by Meany-Walen & Teeling (2016) indicated
that AGPC is effective if it is given to three participants in
which each participant shows his/her will. Besides, the
study carried out by Akay & Bratton (2017) found that
AGPC effectively reduces the children maladaptive perfec-
tionism and the related anxiety problems. In addition, Tay-
lor & Brattor (2014) noted that AGPC is the most imple-
mented counseling model in the game-based approach.
Hence, in this study, AGPC is proven effective in improv-
ing the elementary school students’ interpersonal attrac-
tiveness,
This study also implements the intervention with class-
room guidance activity. Classroom guidance activity is one
of the guidance curricula that targets all the students in a
class or the combination of some classes in the form of
class discussion or brainstorming and delivers the infor-
mation that leads to the maximum development of the
learners’ autonomy (ABKIN, 2007; Supriyo, 2010).
The classroom guidance activity demands the counse-
lor to contact with the students in the class directly. More-
over, the classroom guidance activity is scheduled and is
in the form of class discussion and brainstorming (Putro,
2015).According to Monica & Susanti (2017), classroom
guidance activity is undergone through the prepared ma-
terial such as Guidance and Counseling service plan.
The classroom guidance activity attempts to inform or
orientate the students in developing their potential and
reaching their developmental tasks to obtain the goal of
education (Makrifah & Nuryono, 2014). The function of
the classroom guidance activity is to identify the students
who need specific service, preventive service, and to cre-
ate educative interaction between the counselor and the
counselee (Farozin, 2012). The classroom guidance activ-
ity consists of six steps divided into three stages namely
pre-activity, main activity, and post-activity. The steps car-
ried out during the pre-activity stage is initial (the need
understanding and the classroom method picking) and
preparing (material, systematics, and media). During the
main activity, the steps comprise opening, working, and
termination. In the post-activity, the evaluation is under-
gone (Webb & Brigman, 2006).
The classroom guidance activity is not a process of teach-
ing or delivering material. Instead, it delivers the informa-
tion that may affect all aspects of the students’ autonomy
or development. Consequently, there is a relationship be-
tween the guidance activity and the teaching activity in
the class. Grounded on the study result, the classroom
guidance activity can improve the elementary school stu-
dents’ interpersonal attractiveness. AGPC, however, brings
more significant improvement. It is supported by the re-
sult of the study conducted by Mukhtar, Yusuf, & Budiamin
(2016) which showed that the classroom guidance activ-
ity is effective to improve the students’ self-control. Fur-
thermore, Susanto (2015) in his study indicates that the
classroom guidance activity is effective to form the atti-
tudes toward pre-marriage sex at SMA Pangudi Luhur Santo
Yosef Surakarta.
Interpersonal attractiveness is related to the similar atti-
tude, background, values, and beliefs. An individual tends
to possess more positive emotion towards the other indi-
viduals with the same attitude (Batool & Malik, 2010).
There are two factors of interpersonal attractiveness, per-
sonal and situational factor. The personal factor includes
the response of being liked, fear reduction, and similarity.
The situational factor, conversely, entails proximity, team-
work, intimacy, physical attractiveness, and skill (Berscheid
& Walster, 1978).
Interpersonal attractiveness is based on the evaluation
of the individual’ quality evidenced by some signs such as
similar attitude, positive quality, and physical attractive-
ness (Horton & Montoya, 2004). Someone who possesses
interpersonal attractiveness exhibits more positive behav-
ior (Langlois et al., 2000) and owns more significant so-
cial influence (Singh & Tor, 2008). Social influence is indi-
cated by better treatment, more appreciation for their per-
formance and more acceptance, satisfied social needs, re-
ceiving better results, positive self-concept, more moti-
vated, more productive, and more sustainable physically
or psychologically (Utami, 2015; Nurfitri, 2008; Faturrah-
man, 2006). Without attractiveness, a person will be iso-
lated.
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The characteristics of the children who possess inter-
personal attractiveness were personal warmth and compe-
tency. Finkel, et al. (2015) stated that proximity affects
interpersonal attractiveness. The interpersonal attractive-
ness of the social group member is one of the most funda-
mental and consequential psychological phenomena. The
study carried out by Krause et al. (2014) about the inter-
personal attractiveness within a small group has exclusively
discussed the explicit evaluation of the other social part-
ners. In line with the dual-process approach, it denotes
that the implicit aspects of interpersonal attractiveness dif-
fer from the explicit aspects, and this automatic evaluation
possesses direct social consequence that exceeds the ef-
fect of explicit desire.
Interpersonal attractiveness relates to the social behav-
ior. Based on the study conducted by Sari and Siswati (2016),
there is a significant positive relationship between the in-
terpersonal attractiveness and the pro-social behavior. It
demonstrates that higher interpersonal attractiveness leads
to the higher pro-social behavior of the adolescents and
vice versa. The interpersonal attractiveness effectively ac-
counts for 38.8% on the pro-social behavior.
CONCLUSION
This study concludes that the AGPC intervention is more
effective than the classroom guidance activity in improv-
ing all categories of interpersonal attractiveness. The el-
ementary school counselor may take the results of this
study as the strategy to improve the students’ interper-
sonal attractiveness.
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